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Urgency of the research.
There is a strong debate going on
among the academicians regarding
lifting up the veil of Western or
Colonial way of looking at every
stream of Indian Education; be it
arts, science or commerce and also
other newly found and ever-
growing faculties. Indians have
always viewed Indian Education
System with the lenses of British
glasses and it is the need of the time
to view it neutrally as that would
suit Indian life style. The
metamorphosis is urgently required
and that has to come from the
academicians. This issue is not just
pertaining to India but all former
colonies of different countries.
Imperialism has left its marks so
deep and completely engraved in
Indian life-style that every realm of
Indian life is first weighed in the
weighing scale of Western World.
So the urgency of the research is to
decolonize  or  revitalize the
education system and view it either
with complete neutrality or as it is.

Amita Valmiki
AKxmyaavHicms 00CAI0HCeHHS.
Mix Haykosuyamu ICHYe 2ocmpa

cynepeuka wo00 nioHsmmasa 3asicu
3axionHo2o0 abo KONOHIAABHO20 UWLASXY

BUBUEHHS KOX{CHO20 Hanpsmy
iHdilicbkoi  oceimu; 6yob  mo
Mucmeymeo, HaykKa uu mopeiens, a
makoxc  1HwWi  HoBo8BedeHI  Mma
nocmiiiHo 3pocmatoui 2anysi. IHoitiui
3aexncou posaasdanu cucmemy
iHOilicbkoi oceimu uepe3 nNpusmy

OpumaHcbkux noaaadig, 1 momy ue
akmyanvHa nompeba, wob
posaaaHymu i HelumpanavbHo, came
810n08i10HO0 00 1HOIICHKO20 CMUAIO
scumms. Tepminogo nompi6H1
Memamopgdo3su, 1 BOHU MAMb imu 810
Haykosyis. Ile numaHHa cmocyemucs
He miavku IHOii, ase 1l Yycix KOAUWHIX
KOAOHIUl pi3HUX KpaiH. Imnepianiam
3aauwug ceoi 8i0bumxu HAcmMinbKu
2aubokumu 1 nNOBHICMIO  8uKap-
bysaHumu Ha 1HOLUCbKOMY Ccmual
aHcumms, wo KOJCHA cepa
iHdilicbkoeo nobymy  Hacamneped
OUIHIOEMBCA 3a MIpKamu 3axioH020
ceimy. Taxum YUHOM, AKMYanbHICMb
docaidxcenHss noasz2ae 8 momy, wob
dexoaoHizysamu abo  8idHosumu
cucmemy  oceimu, a  makxosic
posaasdamu ii yinkom HeynepedoiceHo
YU Makoto, AK 80HA €.
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Target setting. The whole of
Indian Education System need to be
reconsidered and re-evaluated.
India is a land of diversity where
different  religions, languages,
dialects, races and -cultures live
under one of the largest democracy
in the world. The umbrella is vast
enough to accommodate the variety
and the division of Indian states
after independence from British
was based on languages. These
languages play a pivotal role in
Indian life as it demonstrates
Indian culture. The topography and
the geography is so variegated that
it needs a very subtle way of
handling this diversity. How is this
to be done? So the target setting is
to install a new way of looking and
analyzing the Indian Education
System from its diversified states
having different language and
culture; and introduce new policies
to enrich the education system.

Actual scientific
researches and issues
analysis. A thorough analysis of
education system in pre-British
India, during British Rule and Post-
British Rule is a pre-requisite
condition for decolonizing Indian
Education System. Also to keep in
mind that - is decolonizing in this
globalized world possible?
Somewhere one has to begin and it
has to start with academicians and
educationists; those who were there
and are working at present on the
issue.

The research objective.
The research objective is very
obvious, to find solution to the
above mentioned queries. To view
Indian Education System in its
entirety as it is and having

ITocmanoexka npooéaemu. Bca
iHdilicbka cucmema ocgeimu nompebye
nepe2aady ma nepeouiHku. IHOia €
KpaiHo  kKoHmpacmig, Oe  pi3Hi
peanieii, moseu, Oianexmu, pacu ma
Kyasmypu xusymb nid 0O0HI€w 3
Hallbiavwiux Oemoxkpamiil y ceimi.
Ilapacoavka docmamtbo 8eauxa, woo
emicmumu ye pizHomaHimms, i nodin
iHOTliCbKUX wmamia nicas
OMpuUMaHHA  He3danexcHocmi 610
b6pumaHuie 6asyeascsi HA MOBHOMY
npuHuuni. Mosu gidieparms Kaouosy
poav Yy xcummi IHOiil, ocKiAbKU maxkum
YUHOM  npoasasemvcs  1HOLUCbKA
kyavmypa. Tonoepagis ma ceoepadis
Hacminvku PI3HOMAHIMHI, wo
nompebyoms dyixce mouHo20 Memooy
No800MCeHHA 3 UUM pizHobape’sam. Ax
ye 3pobumu? Omoire, ULILOBUM
3aB80aHHAM € BCMAHOBAEHHS HOB020
wasxy nepeeasdy ma  aHanisy
iHdilicbkoi cucmemu oceimu Yy il
dugepcugikosaHux wmamax, Akl
Mmarmomp pidHy MO8y ma Kyabmypy;
8NP0BAODNHCEHH HOB01 Nnoalmuku 042
3bazavueHHsa cucmemu ocgimu.

AHaai3 ocmaHHix 0ocaio-
Jgcenb 1 nyoaikauiit. Pemenvhuil
aHanis cucmemu oceimu 8
doaHaAlilcbKiil Inoii, nio yac
OpUMAaHCcvLK020 NAaHY8aHHA i
nocmOpuUMAaHcbKoi enoxu € 8aicAUB0N0
nepedymosoro  0as  dekoaOHI3auil
iHOdilicbkol cucmemu oceimu. Taxodic
B8ACNUBO 8PAXYBAMU, HU MONCAUBA
g83azanl O0exko/a0HI3aAUINL 8 UbOMY
2no06anizosaHomy ceimi? /lecb xomyco
mpeba nouuHamu, ma uye Mmae
nouuHamucss 3 Hayxkosyie 1 0iauis
oceimu; mux, xmo mam 6ye i Hapasi
npayoms Ha0 YuM NUMAHHIM.

Mema 00CAl0CeHHA €
Hanpouyd ouesuoHO0, a came 3HAUMU
BUPIWEHHA 8UWe3a3HaAUeHUX nompeo.
Jlrxn  moeo, wob nepezsasHymu
cucmemy 1HOIliCbKOI oceimu y 8ciil il
uinicHocmi, OCKLAbKU ~ Marwmbves
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knowledge of the International
Academics that are looking forward
to bright future; frame education
policies that are fitting to Indian life
style with going back to the roots of
Indian Education System and see if
it fits to the current generation —
their necessities, requirements and
prosperity; to rejuvenate the Indian
Education System in synthesis to
International Education System.
This will be more apt research
objective. Also one has to find out
what role does language, in case of
India “English” medium, play to
enrich or deteriorate the situation.

The statement of basic
materials. The material is to go
back to the work of the master-
academicians of British Rule and
Post British Rule times. Some asked
for radical change in the education
system, like Rabindranath Tagore;
but people like M. K. Gandhi were
moderate and thought of self-
sufficient education system. Many
other academicians till date are

figuring out new educational
policies either to ‘decolonize’ or
‘revitalize’  Indian Education

System; this being the Indian ‘post-

modern deconstruction’ of rigid and
orthodox being replaced by
progressive  and  invigorating
policies; not giving up the old but
‘revitalizing’ the old in new
scenario.

Conclusions. The study of

master academicians’ view from
India, during British rule and post-
British India; their working on
education system of India and
trying to find befitting solution to
the crisis of Indian Education

0013HAHI MIHCHAPOOHT HayKoeuUl, Kl 3

HEemMepniHHAM  UYeKaroms  C81Ma020
MaiibymHwvo20; chopmysamu
0ceimHI0 noalmuky, wo eidnosidae
iHOTlCbKOMY cmunaro Hcumms,

nogepmaruuch 00 KopeHis THOIUCbKOT
cucmemu oceimu, 1 3po3ymimu, uu
nioxodums 80HAa HUHIWHbOMY
NOKOAIHHIO - IXHIM  nompebam,
sumozam 1 00O6pobymy; eioHOosuUMU

iHdilicbky  cucmemy  ocelmu Yy
Komnaekct 3 MIHCHAPOOHOIO
cucmemoto oceimu. Ile 6yde Oiav
dopeuHoro  memotw  O00CALOHCEHHS.

Takxoxc HeobxiOHO 3'acysamu, sKY
poav eidiepae moea, Yy 6unadxky 3
“aHeniticokum” cepedosuwem 6 IHOIi,
041 NOKPAweHHA YU NO2IPUEeHHS
cumyauti.

Buxaad ocHo8HO20 mamepia-
ay. Tesa noasecae 6 momy, wod
nogepuymuca 0o npaul suwux 0iauis
Hayxu yacis O6pUMAaHCHKO20
NnamMyeamHs 1  nNocmOpumMAaHcvLKoi
enoxu. Xmocv, axk PabindpaHam
Tazop, 6axcaru padukanbHux 3miH 8
cucmemi oceimu; ane 0esaki, NOOIOHI
do Maxamma I'andi, O6yau 6inrvw
8pisHOB@ICEHUMU 1 MpIiAU  Npo
camocmitiny cucmemy oceimu.
Bbazamo tHwux Hayxosuie do uux nip
ONAaHOBYHMb HOBL OCBIMHI NOAIMUKU
yu mo 0as “dexonoxizauii”, uu 0an
“gioHoBNeHHA” cucmemu ocelmu 8
Inoii; uye 1inditickka “nocmmodepHa
dexoHcmpyxuis®, Koau xcopcmka 1
opmodokcaabHa  noalmuxka  3ami-
HIOEMbCS Npo2pecusHorw ma OLabll
JuHamiuMoO; He  30aruuchb Ha
nomany cmapomy, ane “8i0HOB8AI0-
touu” cmape 3a HO8UM CUEHAPIEM.

BucHoexu. BugueHHs noz2aadie
suwux diauie Hayxu IHOIi npomsazom
O6pumaHcbk020 nNAHY8aAHHA ma 8
enoxy nocmbpumancwvkoi IHOIi; ixHbOT
pobomu Haod OCBIMHBOI CUCMEMON
Inoii ma cnpob 3Hnailimu HanedxcHe
BUpIWEHHA Kpu3u THOLUCLKOT cucmemu
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System can give us some frame- | oceimu moxce damu Ham nesHy 6asy,
work to do ‘what’ in present times | wob6 3pobumu “wocsy” cb0200HI Mma 8
and in future of India. Mmaiibymuvomy IHOI.

Keywords: decolonization, Kmouoei caoea: dexkoaoHizauis,
revitalization, colonial rule, | si0HOBAEHHA, KO/IOHIANbHE
colonial education system, | naHy8amHs, KOAOHIAAbHA cucmema
indigenous cultures, swaraj (self- | oceimu, xKopiHHI Kyabmypu, ceapaoic
rule), nationalism, native | (camo8psdysaHHs), HAUioHAanNi3M,
language(s). pioHa/i mosa/u.

Urgency of the research. “The European elite undertook to
manufacture a native elite. They picked out promising adolescents; they
branded them, as with a red-hot iron, with the principles of western
culture; they stuffed their mouths with high-sounding phrases, grand
glutinous words that stuck to the teeth. After a short stay in the mother
country they were sent home, whitewashed. These walking lies had
nothing left to say to their brothers; they only echoed” Jean-Paul Sartre
[1].

The above quote from the great existentialist Jean-Paul Sartre
(1905-1980) reflects the mood of the present educational system of post-
colonial India. Indeed one need to think of decolonizing the educational
system otherwise it will jeopardize the purpose of academics in India;
where knowledge is possible but wisdom of implementing this
knowledge will be in lurch. Why this situation aroused in the first place?
As Sartre says it is to produce the “native elite”; and this gives the
imperialist countries a tremendous boost of power-consciousness.

On the other hand, to look at Indian culture and civilization, science
and philosophy, art and aesthetics, ethics and spirituality, politics,
economics and other social sciences from Western perspective has
distorted the holistic understanding of Indian civilization. The Indian
wisdom has been distorted, termed as worthless and primitive and a
paradigm of Western evaluation can do justice to the complete education
system is the overall take of not only the imperial countries but their
colonies also. The urgency demands to decolonize the Indian minds and
restore to its authentic understanding. Viewing everything from Western
“categories” has destroyed the youth of India. The glorious culture and
civilization seems to be of bygone era that has no relevance in
contemporary times is the basic understanding of the modern youth in
India. India gained its independence in 1947, till date after almost
seventy years Indian minds are still colonized and in true sense self-rule
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(swaraj) is not achieved. Therefore, there is a need to revitalize Indian
Education System and decolonize the Indian minds.

Target setting. The need is seriously felt to set the target of setting
the authentic set of paradigm to re-evaluate Indian Education System. It
is always important to note that the colonial rule of the British left the
indented mark on Indian mind where the new rational outlook of the
Western civilization indeed provided them with new jobs and
sophisticated mannerism of the “white” which was obviously very catchy;
at the same time their Indian life-style did not permit them to completely
get compromised with the ‘new teachings’. So the indigenous populace
was now in dilemma; and this amalgamation brought about complete
ambiguity in their minds. From British rule till date unfortunately this
dilemma persists and the ambiguity deepens. This creates a peculiar
situation for Indians (so also anywhere the colonies were established).
Well described in the following quote, “The history of Western
civilization articulated in what I have called the “modern/colonial
capitalist/patriarchal Western-centric/Christian-centric world-system”
has privileged the culture, knowledge, and epistemology produced by the
West inferiorizing the rest. No culture in the world remained untouched
by the European modernity. There is no absolute outside to this system.
The monologism and monotopic global design of the West relates to
other cultures and peoples from a position of superiority and is deaf
toward the cosmologies and epistemologies of the non-Western world”
(Grosfoguel 2011, p. 24) [2].

Therefore, to decolonize the Indian minds will help the indigenous
cultures to value themselves; here “language” plays a pivotal role. But
one thing is to be kept in mind — this is not restricted to the country like
India, but is a global phenomenon faced by the countries; those were
colonies or still a strong hold of their imperialist counterpart even after
their departure. Educational sphere needs it the most as it will pull out
the masses from inferiority complex suffered by their ancestors up to
their own present times. The feeling of being a ‘loser’ by these natives
giving rise to the psychological issues of guilty consciousness, inferiority
complex and enslavement is to too vast to eradicate. And wanting to
remain at the level of ‘enslavement’ will deteriorate human existence.
For this, the epistemic upliftment of the minds of Indians and the
existential issues of being in the state of ambiguity; which is the
ontological issue — has to be erased by revitalizing, restoring and
reanalyzing from the grass-root level. The question that follows is — are
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we to discard completely the Western structures? First of all it is NOT
possible and it also shouldn’t be like that. ‘Knowledge’ is never a waste of
time and energy. (The following part of the article will try to prove this.)
Human beings move forward and in this globalized world it is therefore
very important to know what happened, is happening and future
‘happenings’ that will bear the positive fruits. It is just to set the goal to
have the ‘best’. So knowledge of indigenous socio-cultural elements
along with later Western impact and moving towards the ‘best’ has to be
the target. One can never ignore the fact that education is always in a
state of flux and best should be chosen. Therefore decolonization is very
crucial. As Michel DeGraff says, “(In Haiti), like in most nations still
struggling against neo-colonial powers from both within and without,
social justice and equal opportunity for all will remain figments of our
imagination as long as we have not decolonized our research and
teaching practices, our views of ourselves and our languages, cultures,
etc., and our relationships with foreign powers” [3]. If this is true of
Haiti, it is true for all the former colonies, including India. So the whole
of Indian Education System need to be reconsidered and re-evaluated.
India is a land of diversity where different religions, languages, dialects,
races and cultures live under one of the largest democracy in the world.
The umbrella is vast enough to accommodate the variety and the division
of Indian states after independence from British was based on languages.
These languages play a pivotal role in Indian life as it demonstrates
Indian culture. The geography is so very variegated that it needs a very
subtle way of handling this diversity. So the target setting is to install a
new way of looking and analyzing the Indian Education System from its
diversified states having different language and culture. And introduce
new policies to enrich the education system.

Actual scientific researches and issues analysis. As we have
seen earlier in this paper - is decolonizing in this globalized world
possible? Somewhere one has to begin and it has to start with
academicians and educationists; those who were there and are working
at present on the issue.

In British Rule, India had a reshuffling of its education system; this
was in the late eighteenth century. English education and knowledge of
Western science helped produce the requirement of clerks and ‘babus’ in
the newly developing administrative system. Industrial revolution that
affected the Western world percolated its wings in Indian Education
System. So the need to create a cluster of ‘so-called’ modern educated
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class was the need of the British Empire to run their newly developed
administrative system, their industries and factories — in India and in
England and to have third level job seekers demanding less salary but
putting in their best to enrich ‘their’ (British) companies. The authentic
Indian wisdom had a tremendous set back. The British really did not
invest much of its finances to enrich the education system; as their needs
were fulfilled with meager expenditure.

Subjects like Philosophy, Literature, History, Sociology and many
more especially of Humanities’ discipline have to be protected from
colonial kaleidoscope. The imperialist interpreted all major Arts faculty
subjects in such a way that let them maintain their dominance on the
respective colonies. But according to eminent poet and Professor Dr.
Makarand Paranjape (1960) (Jawaharlal Nehru University, New Delhi)
we must stop accusing the West for all that has happened and was made
to happen and start researching and working on the line of revitalizing
Indian Education System. According to him, the concept of ‘swaraj
(Self-Rule) is more appropriate than the word ‘decolonization’ as it has a
negative connotation. He suggests that swaraj is associated to the
concept of ‘Indian nationalism’ and Indian nationalism is completely
differing in its meaning and context than other forms of nationalism.
Because for Indian Nationalism , ‘In my Swaraj lies your Swaraj’.
Dr. Paranjape also asks us to take precaution of not ‘misunderstanding’
or ‘misinterpreting’ the concept of ‘decolonization’. What caution?
According to him, if Indian interpretation of decolonization turns out to
be ‘chauvinistic’, then it is a big set-back to the whole process of
improving our education system because Indian Education System is not
working in aloofness from other spheres of Indian life or from other
parts of the world. It is in connection to other spheres as well; and they
too need decolonization. Other important thing that he mentions is India
is a land of unity in diversity in relation to its spiritualism and culture,
but there have never been political unity in India as other minorities
based on caste, religion and races have always been marginalized and
have never been incorporated in the main stream Indian life. Therefore,
along with Western rationalism in synthesis to Indigenous perspective
we need to have research and analysis to revitalize Indian Education
System. In his book, Dr. Paranjape writes, “It embarrasses us to say that
we have not read Marx, Gramsci, Derrida, Foucault, Levinas....., whereas
it is almost a matter of pride to confess that we have not even heard of or
read Buddhadev Bose, Shantinath Desai, G. H. Devy, Dharampal......to

_13_



OcBimmiit gnckypc: 36ipHmK HIyKOBUX TipaLb Bumycxk 14 (6)

name a few. To admit that we have not read major Euro-American critics
is to concede to one’s incompetence; to say that we have not read our
Indian peers is merely to indicate our low opinion of them. In fact, it is
only slightly fashionable to divulge in India that we have not read or are
not interested in Rabindranath Tagore, M. K. Gandhi. Sri Aurobindo, B.
R. Ambedkar and so on. On the other hand, to declare that one has not
read the Bhagavad Gita, the Upanishads, the Dhammapada or Kabir,
Nanak, Tulsi and so on is often considered a positive advantage” [5].

But one thing is clear there needs to decolonize Indian minds and
that can take place with revitalizing Indian Education System.

The research objective. The research objective remains very
clear — that is decolonize the Indian minds. Somewhere it is becoming
very difficult task that at this level in contemporary times as English
medium education institutes are flourishing day and night. In 1835,
Thomas Macaulay (1800-1859), a British historian and politician who
impacted Indian education to such an extent that it’s echo has retained
and deepened to the grass-root of Indian education system. He
introduced English medium school with English speaking teachers all
over India; wiping out regional languages and popular Hindustani from
all schools. Though it meant in a way good as caste system was so very
dominating and speaking Sanskrit and Hindustani was only to a
privileged community. But Macaulay brought about another divide by
creating the ‘haves’ and ‘have-nots’; those who speak English were
labeled superior to those who did not. He also thought to influence the
world that being “English” is superior to any other community; and this
can be done by introducing English in the British colony and erasing the
native languages. Even today the disparity continues; those speaking
English are considered superior and those who do not are illiterate
barbaric. Macaulay noted, “It is, I believe, no exaggeration to say that all
the historical information which has been collected from all the books
written in Sanskrit language is less valuable than what may be found in
the most paltry abridgements used at preparatory schools in England”
[7]. This gives us a brief idea as to what he thought of the great Sanskrit
language and how petty was Indian education system. This made the
whole issue of colonization a sensitive one where the motive was to
belittle the importance of the native lands and pose superiority of the
imperialist regime. The enslavement is so deep rooted that this pattern
of English medium in educational institutions seems to be a
magnanimous task to erase. So the same point has to be reiterated that
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to establish swaraj (Self-Rule) in the true sense of the term (instead of
the term ‘decolonization’) and revitalize Indian Education System.

The statement of basic materials. According to Rabindranath
Tagore (1861-1941) English education could not serve the purpose of
educating the masses in true sense of the term. Krishna Kumar
elaborates the idea of Tagore in his book Politics of Education in
Colonial India, “English education had denied the Indian child the
opportunity to learn through the ‘natural’ medium of his own mother
tongue. Knowledge acquired through a foreign language, Tagore argued,
could never become an organic part of the learner’s personality. Indian
students, he said, ‘never see in the right perspective the environment and
the process of growth of those thoughts which they are compelled to
learn’. (Tagore, 1961a: 2018). This was one of the reasons, Tagore
thought, European ideas failed to trigger the spirit of inquiry in the
Indian mind” [7]. Therefore, Tagore established Vishva Bharati at
Santiniketan in West Bengal, India. This gave the students to learn in
Bangla language, the regional language of the Bengalis, which opened up
the avenue of creative thought process in every student. It is old style of
educating students in natural environment surrounded by nature’s
elements. This is similar to ancient Vedic education that was imparted by
teacher to students under a tree; the language was Sanskrit.

But M. K. Gandhi’s (1869-1948) ideas were not so radical. He
believed in self-supportive education system. According to him if
education remains the realm of the elite class, then it would not serve its
purpose. So let the lower caste and lower strata of society get education;
and this can happen only when the vocational training is given to
students, the handicraft is encouraged and schools remain self-sufficient,
not depending on the state (on British government in those days) to
sponsor them.

Gandhi insisted that education must be imparted in mother-tongue
to the students of that region. He emphasized on character building
rather than technical and scientific know-how in education. Gandhi said,
“We hold that real education does not consist merely in acquainting
oneself with ancient or modern books. It consists in the habits which one
knowingly imbibes from the atmosphere, one’s surroundings and the
company one keeps and above all in work. It is all very well to acquire a
stock of knowledge from good books or from other sources. But the more
important thing is to learn humanity. The primary function of teachers
is, therefore, not to teach the alphabet, but to inculcate humanity” [From
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Gujarati] [Indian Opinion. 18-5-1907] [8]. So, Gandhi was quite avert to
English medium education.

Jyotiba Phule (1827-1890) and his wife Savitribai Phule (1831-1897)
were the first Indian couple to open school for girls. They were more into
revitalizing Indian Education System. They were social reformers to
eradicate caste system and untouchability. So Jyotiba Phule found the
Society for Seekers of Truth (Satyashodhak Samaj). According to him,
education is must to females and lower caste people. For him, the upper
caste Brahmins were privileged to have education; the lower castes and
the Dalits (called untouchables in former times) were never given the
opportunity. No doubt English education brought about the concept of
equality but unfortunately it produced other ‘English qualified elite
group’; which again did not incorporate the lower strata of Indian
society. So Phule revitalized Indian education system by pioneering the
girls’ and all castes school that provided education to all irrespective of
religion, caste, race or gender. So also in the writings of Dr. Babasaheb
Ambedkar (1891-1956) one finds the same ideas reflected. ‘On gth
October 1920 Dr. Ambedkar stated in his Marathi (regional language of
Maharashtra, India) Weekly, Mooknayak (Mute Hero) as follows:
“When the six and a half crores of the Excluded classes society were to
fill the knowledge-tank and when the tree of national unity were to grow
healthy only then would the Indian nations fate come to rise.....Just as
there is the norm treating men with one another in this nature even so is
there a need of the education to improve that norm, to grow one’s
knowledge and to earn one’s reputation” [10].

So there were masters who had their individual take on Indian
education system. They were either radical with regard to decolonizing
Indian education system; or were moderate with regard to the issue. But
in both cases revitalization of Indian Education System was their
contention. So we need to take the best of the past and should be vibrant
enough to accept the best of contemporary times. This being the Indian
‘post-modern deconstruction’ of rigid and orthodox being replaced by
progressive and invigorating policies; not giving up the old but
‘revitalizing’ the old in new scenario.

Conclusions. In conclusion, various academicians worked hard on
setting the Indian Education System; though a bit variegated in their
opinion; in certain aspects they were all same and that is: we do need to
revitalize Indian Education System. Though the Western impact was
undeniable; and knowledge seems to have no boundaries, still
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decolonizing was a requirement in a different sense. According to
Sri Aurobindo (1872-1950), the great Indian spiritual Guru, philosopher,
poet and nationalist, knowledge has no compartmentalization. One
needs to incorporate knowledge of ancient Indian civilization and Indian
culture in synthesis to modern epistemology and ontology; knowledge
that is contemporary and ever growing; all brought together under the
vistas of ‘academics’. This will make a complete package, not of the
corporate world but of the realm of wisdom. According to Sri Aurobindo,
“(Education brings out) to full advantage, makes ready for the full
purpose and scope of human life all that is in the individual man, and
which at the same time helps him to enter his right relations with the life,
mind and soul of the people to which he himself is a unit and his people
or nation a living, a separate and yet inseparable member”
(Sri Aurobindo, Vol. 17, p. 198) [11].

Coming to Western interpretation of Indian art, religion and
philosophy has often too nasty; as already what Macaulay said about
Indian education, scripture and Sanskrit language writings. So also one
finds in the writing of Hegel’s interpretation of Indian aesthetics and
philosophy as being too crude, superstitious, unnatural and certain
aversion to ancient Indian wisdom. But in the book Hegel’s India, the
authors mention that though Hegel criticizes Indian aesthetics and
religious philosophy, he did it with the rationalistic scale of Western
epistemology. The quote goes, “With specific reference to Hegel’s “rather
disrespectful language”, Herring’s (who criticized Hegel for his
disrespectful remarks about Indian philosophy) remarks are quite true.
But to suggest, therefore, that his (Hegel’s) reflections are “not very
enlightening” is a touch hasty. For Hegel’'s comments on India are
extremely enlightening at least in respect to the nature, requirement, and
self-understood standing of his own system”[12].

Today, therefore we require reanalyzing and reevaluating the whole
of Indian Education System in its entirety; the ‘holistic’ view. If it is
called ‘decolonization’, swaraj (Self Rule), nationalism or revitalizing
Indian Education System, one has to take into consideration the ancient
i.e. the Vedic era, the great universities at Nalanda and Taxila, the
medieval era that saw revolutionary and rebelling movements and pre-
British, during British and post-British era till date the master-minds to
tried to build a system of education that is best for India. This paper was
an attempt to think on the line of ‘revitalizing Indian Education System’
as India was, is and living in unity in diversity.
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India is no doubt producing thousands of graduates every year, the
industrial life-style in post-colonial India has imparted certain skilled
based graduates; and the impact of colonial education had a lot to do
with this. But contemporary educationists doubt — are we imparting
‘education proper’ in the true sense of the term? Value based education
has always been given priority in ancient Indian education system, but
can we avoid the fast speeding globalized and corporate/industrialized
skill based education system? Indeed we have to keep pace with the
contemporary world; but we have to revive the old traditional education
institutions that imparted knowledge of values, morality and ethical life
style which will bring about peace and harmony in the society; where
‘small is beautiful’ can make an individual satisfied with one’s life; and
that is the need of the hour. As Swami Vivekananda (1863-1902) says,
“Education is not the amount of information that is put into your brain
and run riots there, undigested all your life. We must have life building,
man making, character making assimilation of ideas” [13].

Dharampal (1922-2006), an Indian thinker, historian and political
philosopher, who was highly inspired by M. K. Gandhi; his quote can
sum up this paper, “What India had in the sphere of education two
centuries ago and the factors which led to its decay and replacement are
indeed a part of history. Even if the form could be brought back to life, in
the context of today, or of the immediate future, many aspects of it may
no longer be apposite. Yet what exists today has little relevance either.
An understanding of that which existed and of the process which created
the irrelevance India has today, in time, could however help devise what
best suits India’s requirements and the ethos of its people” [14].
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